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Abstract 
The purpose of the study was to better understand (1) how teachers view their purpose as 
educators; (2) what teachers expect of students within the classroom; (3) how student 
behaviors influence academic behaviors; and (4) what kind of lessons are being 
reinforced by both the hidden curriculum and the behavior management system within 
the school. Ultimately, teachers and students are influenced whole school expectations 
and policies.  The researcher engaged in participant observation, spending seven months 
with a single eighth grade cohort throughout the course of their academic school day in 
five separate core curriculum classes: Science, Social Studies, Math, Reading and 
Writing.  These observations were accompanied by a journal of field notes.  The 
researcher found that a student’s ‘bad’ behavior could decrease their academic grades, a 
teacher’s expectations may be implicit or unrelated to education, and that the school-wide 
behavior management system is generally inconsistent with daily routine.  Based on these 
findings, the researcher recommends unifying all teacher expectations, differentiating 
instruction, changing the current class schedule, and increasing the frequency of 
administration observation of teachers.   
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Chapter 1 – Introduction 
Overview of Research Problem 
 Teachers’ agenda and teaching techniques inform the structure of their classroom; 
students must follow their teachers’ tone in order to be successful within the classroom. 
Different pedagogical styles, school structure and teacher expectations create a certain 
behavior from students. These behaviors are also influenced by qualitative teacher and 
student characteristics such as teacher verbal achievement, peer relationships, and outside 
factors such as parental involvement and racial and gender categories (Levin, 1995; 
Fuller & Clarke, 1994; Hanushek, 1997). While there are many variables influencing 
teacher and student behavior in the classroom, this research will focus on the hidden 
curriculum of pedagogical styles, classroom management and teacher/student behavior in 
the classroom that affects academic learning.  
 Although education has many purposes, a major educational goal is to instruct 
students with the core curriculum. Educators cannot do so without a firm understanding 
of positive and negative student classroom behavior and an aptitude for navigating 
behaviors. Students must also understand teacher expectations and how they best learn in 
order to follow the core curriculum. A firm knowledge of school climate (Barr, 2011) by 
both teachers and students will yield positive recommendations of aligning disparate 
teacher and student behavior, which results in quantitatively increased quality instruction 
time.  
 This increase in quality instruction time is specifically necessary at the field site—
a middle school in Philadelphia, Pennsylvania. Management changed hands from the 
Philadelphia School District in 2010 to a private company. A new administrative staff is 
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present influencing behavior management and teacher behavior. New classroom 
protocols have been implemented such as Daily Reports, which have been designed by 
the new school principal; Daily Reports are a list of possible behaviors students can 
exhibit throughout the day with corresponding points associated with each behavior. 
Recently enrolled and returning students and teachers have to learn the latest cultural 
landscape. 
 Throughout the school hallways, students at the field site interact with Climate 
Specialists, NTA’s—non-teaching assistants—teachers, City Year, Inc. Corps Members 
and other administers such as the principal and three assistant principals. Each student is 
assigned a Daily Report and Monthly Calendar, which list all possible ‘negative’ 
behaviors a student can exhibit while in school, following the students from teacher-to-
teacher. Monthly Calendars keep track of the comments on Daily Reports for the 
teacher’s records. These Daily Reports and Monthly Calendars are present in the 
classroom and pass between teachers; they are always visible to students—especially 
when teachers circle a behavior—but students do not see what is being written or for 
whom specifically.  
Problem Statement 
 In order to understand how instruction time is influenced by teacher and student 
behavior, the middle school must recognize teacher orientations, classroom expectations 
and student perspectives of education. Currently, students must synchronize their 
educational views and learning styles of participation to different sets of teacher 
expectations to be successful. If the school does not recognize these differences, then 
teachers and students will experience unnecessary ideological challenges in the 
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classroom.  The researcher will not monitor or critique the effectiveness of teachers or the 
management of corporate owners.  Instead, the researcher will illustrate how teachers and 
students have many responsibilities within the classroom, which challenges the focus on 
curriculum as the central goal of education.  
Research Questions 
 Due to the nature of this research, the following questions will guide this study: 
1. How is the school structured in terms of facilities, administration, staff, 
teachers and student body? 
2. What are the whole school expectations of students?  
3. What are teacher expectations of students in their classroom? 
4. How do Daily Reports and Monthly Calendars motivate student behavior in 
the classroom?  
5. How does student ‘negative’ behavior get factored into a student’s academic 
grade? 
Theoretical Framework 
 In 1970, Paolo Freire identified the dichotomous concepts of banking and 
problem-posing education within classroom settings. Banking education, posits Freire 
(1970), establishes assumptions where the teacher is omniscient and the student is 
ignorant, thus leading to a form of education that relies on teaching techniques such as 
memorization and lectures. In this model, teachers ‘deposit’ information into the heads of 
students, whereas problem-posing education has teachers facilitating problems that relate 
to the existential experience of all human beings with intentionality; this model allows 
students to co-create knowledge. Specifically, students should be ‘co-investigators’ with 
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teachers; ‘problems’ must be brought to the attention to students on topics that students 
may identify with in their lives. This type of education includes students in the learning 
process, thus, fostering a desire to learn.  
 These models will be examined through careful observations of different teaching 
orientations and pedagogical techniques. These orientations and techniques produce what 
the researcher will call a ‘Parallel Curriculum.’ This form of curriculum stems from 
Hidden Curriculum Theory as postulated by Michael Apple. Apple (1990) states that 
Hidden Curriculum includes the values that are implicitly and effectively taught in 
schools; they are not usually mentioned in educators’ agendas. ‘Parallel Curriculum’ 
expresses that through the structure of classes designed by teachers the Hidden 
Curriculum can, at times, take precedent to the core curriculum in order to maintain the 
desired teacher’s classroom structure. This emphasis on behavior management detracts 
from a teacher’s time and ability to teach necessary academic lessons. 
 Finally, differing teaching orientations coupled with the Parallel Curriculum—
structure of behavior management at the field site—create a layered system of 
Panopticism as defined by Michel Foucault; students are constantly under surveillance. 
Foucault (1977) explains the Panoptic Schema as a means for recording all events where 
each individual is constantly observed and supervised; the student is the object of 
information, not the subject in communication. The system of Daily Reports and Monthly 
Calendars coupled with uniforms, seating arrangements, teaching techniques and 
presence of ‘Climate Specialists’ creates a visible network of diffuse power restricting 
students’ behavior. This Panoptic System acts as a means to enforce classroom behavior 
expectations yet negatively restrict students into a limited amount of behaviors. Students 
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seemingly use negative behavior as a space to effectively navigate, or disrupt and 
challenge, this system of restricting power to gain power. Ultimately, Freire (1970) 
believes that this negative behavior is a space to show teachers that they are not ignorant, 
defining their reality, which is overlooked with banking education orientations.   
Importance of the Co-op Research 
 Teacher and student behavior spans all subjects, grade levels and nations 
throughout every school day. Examining teacher and student behavior within five eighth 
grade classrooms will give educators a better understanding of what motivates a student 
and give students the opportunity to have their learning styles best realized within the 
classroom. This research intends to move the concepts of Freire, Foucault, Apple and 
Barr—teachers’ empathy and understanding of their students and students’ capacity to 
learn in the classroom—forward productively to best serve those involved in the 
education system. Specifically, this research intends to inform the chosen field site and 
City Year, Inc. how to best serve their academic partners.  
Study Limitations 
 The major limitation to this study is time and one type of methodology. The 
methodology will solely be classroom observations—not explicit interviews from 
teachers and students or focus groups. The next serious limitation is the restriction of 
variables. There are many variables affecting student behavior in the classroom as well as 
student academic performance. There are also other phenomena occurring within the 
classroom such as cultural competence and social intelligence; these students are learning 
rules of behavior daily throughout each classroom and in many different contexts. While 
the researcher would like to study variables more in-depth such as gender, 
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socioeconomics, familial involvement and in-depth communication styles, there is simply 
not enough time or resources to cover all subjects.  
Definition of Terms 
 Behavior is defined differently throughout the scholarly literature. 
Dichotomously, behavior is split into ‘pro-social’ and ‘anti-social’ actions (Armstrong, 
2010). Armstrong defines pro-social behaviors as a student who is able to cooperate and 
share, students that can be trusted whereas anti-social behaviors include those students 
who ‘break rules’, ‘talk behind another students’ back’, fight and bully others. Rusby 
(2011) defines anti-social behavior much more broadly as vandalism, delinquency and 
truancy. While these definitions are important for some classrooms they cannot be 
applied to every cohort of students. The following definitions will best serve the teachers 
and students involved in this research. 
 Behavior Misunderstanding – occurs in a classroom when the teacher’s 
educational orientation and techniques do not match the expectations and participation 
styles of their students. Teachers and students must navigate these misunderstandings 
together effectively in order to cover lesson plans.   
Hidden Curriculum – This curriculum teaches values that are implicitly yet 
effectively taught in schools that are not usually talked about in teachers’ statements of 
their daily agendas.  
Parallel Curriculum – This form of curriculum occurs at times when Hidden 
Curriculum takes precedent to the core curriculum in the classroom.   
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Panoptic Schema – constant observation where an individual is seen, but does not 
see and is the object of information, but never the subject in communication; the subject 
is constantly monitored in order to constrain behavior.  
Daily Reports – Daily Reports are printed on legal paper with five columns for 
each day of the week. In each column is a list of ‘negative’ behaviors students could 
potentially exhibit during the day. Teachers pass these reports to each other from class-to-
class and circle negative behaviors in each column throughout the school day; each 
behavior has a number of points attached to it. As behaviors are circled, points are 
deducted from the students’ ability to attend fieldtrips, or ultimately, graduate. Daily 
Reports are given to students at the end of the day to have parents sign and return to 
teachers offering a system of transparency of their child’s behavior. 
Monthly Calendars – The Monthly Calendars are the equivalent of Daily Reports, 
but they are the teachers’ copy for school records. Monthly Calendars do not go home to 
parents, but stay with teachers to be used if a parent-teacher conference is necessary. The 
calendars look like a regular calendar, but each day is blank. As teachers circle behaviors 
on the Daily Reports, they tally each behavior and their attached number of points to each 
day on the calendar during study hall. Teachers can then refer back to calendars to add up 
the total amount of points a student lost during a specific month in order to see if they are 
eligible to attend fieldtrips, run for student council or graduate at the end of the year. 
Teacher Orientations – A teacher’s educational orientation refers to how a teacher 
views their purpose as teachers and their classroom goals in how they treat their students. 
Teaching Techniques – Mechanical applications utilized to convey concepts to 
students such as audiovisual or paper copy materials, lectures of group work. 
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Behavior – Any action of a student or teacher, or rather the effect of a cause, 
which either helps or hinders instruction time.  
Positive Behavior – These types of student/teacher behaviors are conducive for 
learning in the classroom such as following the accepted rules of the classroom, i.e. ‘Sit 
in Assigned Seat’.  
Negative Behavior – These types of student/teacher behavior are not conducive 
for learning in the classroom such as disregarding the accepted rules of the classroom, i.e. 
walking out the classroom without permission. 
Summary 
 Teacher expectations and techniques create a standard for their classroom. 
Student behavior is influenced by many different variables, yet how a student learns 
coupled with the expectations of teachers may cause conflict. By observing teachers and 
students within their classrooms, the researcher will gain a better understanding of this 
conflict. This understanding will aid in resolving ontological and technical disparities.  
Ultimately, this research aims to help maximize instruction time by reconciling the 
‘multiplicity of individuals’ (Foucault, 1977) within the classroom. 
 
 
 
 
 
 
 
 
 13 
Chapter 2 – Literature Review 
Introduction of the Problem 
 While student behavior is the most common topic when discussing behavior as a 
classroom concept, teacher behavior informs and influences student action as well. 
Teacher and student behavior include many variables and changes fluidly throughout the 
school day. This review presents an analysis and synthesis of current literature on teacher 
behavior and its impact on student behavior in different contexts. It also includes 
discussions of theories that provide the framework for this study.  
Motive, argued Yeager and Sommer (2007) precedes and dictates classroom 
behavior. Armstrong (2010) defines behavior very clearly as the ‘belief that individuals 
behave in ways that are thought to best achieve their end goals’ (p. 3). Students may act 
the way they do in the classroom to learn from the teacher, make or impress friends, or 
seek help. Teachers may act the way they do in the classroom to teach a new concept, 
gain an authoritative position, or foster inclusivity. Armstrong (2010) elaborates that 
changing behaviors must begin with a person’s self-beliefs regarding their behavior. This 
“social intelligence” (Armstrong, 2010) is particularly important when introducing new 
teachers to students, new students to teachers, or new management into a school. Student 
maturity is also difficult to gauge—whether a space is present in the education system for 
self-reflection or not is an altogether other concern.  
Furthermore, the frame in which the situation occurs defines behavior. Yeager 
and Sommer (2007) propose that from one scenario to another, interactions are framed 
differently, which affects motivation, and ultimately, behavior. These frames can be set 
by teacher orientations and techniques within their classrooms (Enseki, 1979). Teacher 
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orientations are comprised of the way teachers view their purpose as an educator and 
their classroom management style. These varied approaches inform which teaching 
techniques are utilized and how classroom etiquette is designed. However, students learn 
effectively through different techniques. For example, Levin (1995) explains that some 
students learn more effectively through ‘active’ learning—producing knowledge—rather 
than memorization. Depending on the students’ learning styles, the teacher’s teaching 
orientation and techniques or even cultural (mis) match, instruction time may be 
obstructed or assisted in the classroom. 
 Enseki (1979) explains that behavior is not a positive or negative action, but is 
defined differently under various conditions. This variety makes navigating through 
‘behavior misunderstandings’ difficult and multi-faceted. Behavior misunderstandings 
are interpretations of teachers’ expectations through a student’s lens of their goals in the 
classroom. For example, a teacher expects students to turn in their homework 
automatically every day; a student, however, may not know this is a teacher’s expectation 
without their explicit reminder daily. This causes the teacher to assume students do not 
do their work and students to receive poor grades for chronic missing homework. 
School culture adds another layer of expectations and rules to the responsibilities 
of both teachers and students. Barr (2011) states that school culture consists of patterns; 
these patterns include values, beliefs and traditions—the structure and organization—
which unify all classrooms and teachers. A school’s culture is weaved throughout the 
organization, but a teacher’s classroom is still their ‘home.’ The ways in which a teacher 
and their students interact, behave and perform in their respective ‘homes’ varies from 
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room to room (Taylor, 2011). This fluidity makes pinpointing the motivation of teacher 
and student behavior extremely difficult. 
In order for any task to be accomplished, students must ‘accept teachers’ and 
teachers must ‘accept administrators’ (Hertz-Lazarovitz; Ilatov; Mayer-Young; Shamai; 
1998). Similar to Barr’s notion of school culture patterns, Johnson (2009) states that a 
shift from one organization system to another can create a ‘culture shock’ for 
administrators, teachers, and students. While culture is dynamic, it takes time for 
individuals to adapt to change potentially causing behavior misunderstandings in the 
process. 
Classroom Approaches 
 Most behavior research is based on the goal of increasing instructional time and 
decreasing “negative” student behavior. However, researchers offer a variety of 
approaches for achieving this goal.  
 In the study, The Effect of Seat Location and Movement or Permanence on 
Student-Initiated Participation, Parker, Hoopes and Eggett (2011) found a positive 
correlation exists between students sitting front and center in the classroom and academic 
performance. Armstrong (2010) describes how the function of students’ social 
intelligence (i.e., how and when to act in a particular manner) or competence, in different 
social situations is a crucial indicator for behavior and ultimately academic performance. 
Hertz-Lazarovitz (1998) hypothesizes that “strong, positive” communication between 
teachers and students is necessary for high academic performance. Finally, Walmsley 
(2011) believes school uniforms promote positive student behavior. These diverse 
approaches to classroom management and positive academic performance may be equally 
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effective individually or even more effective when used together; studies testing for one 
indicator could also test for another to see where the strongest correlations occurs when 
mixing approaches.  
 Burke (2011) utilized positive and negative comments made by observers and 
school climate staff as a means for examining how students behave in school. This 
system is subjective and individual-based; while positive and negative comments can 
influence a student, recording student behavior based on the researcher’s comments 
seems unreasonable to include in scholarly research. Taylor’s (2011) behaviorism model 
from the field of Psychology requires teachers to fill out individual behavior reports each 
time a student acts in a way that is not aligned with the teacher’s classroom agenda; this 
process is impractical given the time frame of a school day or class period. 
Research Problem and Theoretical Framework 
 The purpose of this research project is to illustrate how the school culture, 
teachers’ educational orientations and teaching techniques, and students’ perception of 
education is interpreted and re-interpreted by students and educators. This will be 
accomplished at the public charter school where the researcher works within a single 
eighth grade cohort of students. The researcher will perform participant observations 
within five different classrooms with five separate teachers, but the same cohort of 
students.  
Theoretical Framework 
 These interpretations will be examined through several theoretical lenses. 
Students interact with many individuals and forces throughout their school day. In the 
classroom, the major interactions occur between students and their peers and between 
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students and their teachers. Each teacher exhibits different orientations and teaching 
techniques, which affect how they teach to how they manage the dynamics of a large 
number of personalities within the classroom.  
 Freire (1968) and Enseki (1979) propose very similar systems of teaching styles. 
According to Freire, educators can either utilize a bank-clerk method of instruction or a 
problem-posing method. Banking education is accomplished through lectures and silent 
students; this method assumes that students are ignorant and teachers are omniscient 
beings that need to “deposit” knowledge into their heads. The problem-posing method 
poses problems that affect all humans within the context of the students’ lives; this 
method values communication over passivity (1979).  
 Enseki (1979) states that teachers assume either a classical or modern approach to 
teaching. The classical approach—very similar to Freire’s banking method—is 
authoritarian; students are discouraged to participate. The modern approach—similar to 
Freire’s problem-posing method—is facilitation; teachers facilitate creative ideas where 
students are supposed to produce knowledge based on their reality.  
 Less dichotomous than Freire or Enseki’s systems of teaching styles is 
Westerhof’s theory. Westerhof (1992) utilizes the terms direct and indirect instruction. 
Direct instruction still uses lectures, but teachers do altogether less speaking and students 
complete more in-class work. Indirect instruction validates a student’s feelings and 
knowledge in constructing knowledge. The student is given the space to discuss what 
they know relevant to the subject. Understanding these differences is crucial because of 
what Fuller & Clarke (1994) call the Socialization Process. This process illustrates the 
‘embedded meanings, or lessons, within instruction. These teaching styles define the 
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social rules of the classroom about the teacher’s authority, pupil participation and 
structure of learning (Fuller & Clarke, 1994).  
 Teachers monitor student behavior through the use of parent phone calls home, 
comments on homework/class-work and demerit systems. Panopticism is a means for 
recording all events where each individual is constantly observed and supervised; the 
student is the object of information, but never the subject in communication (Foucault, 
1977). Teacher orientations and techniques coupled with the panoptic schema in school 
create a parallel curriculum; parallel curriculum occurs when the hidden curriculum takes 
precedent over core curriculum in the classroom. This Parallel Curriculum develops due 
to the forced acculturation of new and desired values, beliefs and structures. Teachers 
stress the importance of behaving in a specific manner in school and use classroom 
management as a means for teaching students how to act. 
 The notion of a parallel curriculum stems from Michael Apple’s theory of Hidden 
Curriculum. Apple (1990) defines Hidden Curriculum as the values that are implicitly 
and effectively taught in schools and are not usually spoken of in teachers’ end goals. For 
example, students learn from classical teaching styles (Enseki, 1979) that they are to 
listen to figures in authority without ever voicing their own opinion.  
Summary 
 Classroom behavior is not positive or negative, but defined by the frame in which 
the situation occurs. Teachers possess different educational orientations and utilize many 
different teaching techniques; students do not necessarily learn productively in 
conjunction to these orientations and techniques—this conflict can sometimes cause 
“behavior misunderstandings” and take time away from instruction. Many variables 
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contribute to how teachers and students interact within the classroom such as school 
uniforms, teacher/student personal relationships, and seating arrangements. These 
variables teach implicit lessons that run parallel with their core curriculum that emphasize 
certain values referred to as the Parallel Curriculum.   
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Chapter 3 – Research Methodology 
Introduction 
 The goal of this research was to understand how teachers’ educational 
orientations, teaching techniques and daily agenda interact with student perceptions of 
education, classroom structure and teacher classroom management styles. Orientations, 
techniques and agendas change from teacher-to-teacher and day-to-day; students must 
navigate many interactions and balance many responsibilities throughout the school day. 
These factors sometimes conflict causing behavior misunderstandings. Through an 
ethnographic approach, the researcher observed how orientations, classroom structure 
and daily interactions inform teacher and student behavior. 
Research Questions 
  The following research questions guided this study: 
1. How is the school structured in terms of facilities, administration, staff, 
teachers and student body? 
2. What are the whole school expectations of students?  
3. What are teacher expectations of students in their classroom? 
4. How do Daily Reports and Monthly Calendars motivate student behavior in 
the classroom?  
5. How does student ‘negative’ behavior get factored into a student’s academic 
grade? 
Research Design and Rationale 
 This is a qualitative study. The researcher worked with a single eighth grade 
homeroom along with the five core subject teachers throughout the school day for seven 
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months. The researcher engaged in the day-to-day activities of the school as a participant 
observer and kept a field journal throughout the study. In order to better understand 
teacher and student behavior in each classroom, the researcher analyzed the journal for 
major themes and trends. The researcher also utilized the journal to capture his thought 
process and reflection on behavior and its impact on instruction in the classroom.  
 While this method was incredibly descriptive and informative, it is only a piece to 
a potential larger study utilizing a set of interview protocols with teachers, students and 
key informants based on the literature review. 
Qualitative Methods 
 Qualitative methods included analysis of existing data from participant 
observations within the five core curricula classrooms. The Findings section in Chapter 4 
is based on these observations.  
 Classroom Observations 
 In the course of the researcher’s current occupation, classroom observations have 
occurred since September 2011 and continued through March 2012. These observations 
were accompanied by a journal of field notes (Creswell; 2008). The researcher kept this 
journal with him during each class period and as he supported teachers in their lessons 
and tutored students. The researcher wrote in this journal predominantly during a 
teacher’s lecture. During the lecture a teacher would have the most interactions with their 
students; during these interactions teacher expectations and student behavior was most 
visible. The researcher marked down what was being said and what transpired between 
teachers and students at this point in the class.  
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Ethical Considerations 
 All data collected during the study is and was confidential. No identifiable 
information was collected or reported. Observations have been de-identified; no teacher 
or student has been associated with specific behavior trends or incidents.  
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Chapter 4 – Findings and Results 
Introduction 
 Students and teachers must navigate school-wide expectations within the 
classroom; students must also navigate explicit and implicit teacher expectations. Many 
times students misunderstand how to behave in class due to confusion between the 
explicit and implicit instructions of teachers. For example, a teacher may explicitly say 
they expect students to ‘Give 100% effort’ in class, which is fairly abstract; on the other 
hand, the teacher does not collect or check for assigned homework. In this case, the 
teacher is implicitly telling the students there are no consequences, positive or negative, 
for doing homework. The student will no longer complete homework, and therefore, 
grades and expectations are lowered as a result. 
 These expectations of the school and teachers are meant to teach students lessons 
that are not found in the core curriculum. These lessons, such as no talking from the 
moment you enter a classroom until you raise your hand and wait to be called upon, are 
part of the Parallel Curriculum. Daily Reports and Monthly Calendars are utilized to 
serve as the structure, or lesson plans, of tracking and monitoring student behavior.  
Findings 
The findings are organized and discussed by the five research questions that 
guided this study.   
1.  How is the school structured in terms of facilities, administration, staff, 
teachers and student body?  
 The researcher’s field site—a school in West Philadelphia—is a Kindergarten to 
8th grade elementary and middle school. According to the Family Resource Center in the 
 24 
school, the students and their families are classified as ‘middle class’. The school 
population is 100% African American and all live within a five mile radius of the school. 
Students have a strict uniform of dress pants, blazer and tie for boys and skirt, blazer and 
tie for girls. The students are provided breakfast in the morning if they choose to get to 
school early and are also provided lunches during the day; they are expected to take the 
lunch even if they do not eat it. Students may bring a bagged lunch, but they are not 
allowed to take it out during the day or anywhere in the building except for the cafeteria.  
 There are two doors into the building—one on the main street and the second next 
to the teacher parking lot. There is a large play area with jungle gym, basketball court and 
grass in the back of the school where students wait in the morning before school. There is 
also a small play area with a small jungle gym for the Kindergarten to 3rd grade students 
on the opposite side of the building. There is a large gym on the inside of the building, a 
large auditorium that could fit around 500 people and rotunda on the inside of the 
building with benches. 
 A private company bought the school two years ago and the leadership team is 
also new. The current principal this year was the Assistant Principal last year—there are 
three, new Assistant Principals as well. One AP is in charge of the K-2nd grades, another 
AP is in charge of the 3rd-5th grades and the last AP is in charge of the 6th-8th grades. 
Assistant Principals are in charge of their grade-groups teachers and students. They meet 
with teachers every Tuesday morning and the whole teaching staff every Monday in the 
Library along with the Principal, Guidance Counselor and City Year Staff.  
 The middle school is on the second floor of the two-story building. There are nine 
core subject teachers in the 6th through 8th grade group—six women and three men 
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ranging from twenty-two years old to their early sixties—along with Spanish, Digital 
Arts, Health, Art and Computer Literacy teachers. There are six African-American 
teachers, three Caucasian/White teachers; one is Muslim, six are women and three are 
men. The teachers seem to have a mostly professional relationship with one another. The 
Reading, Writing, Social Studies, Math and Science teachers—coincidentally the teachers 
of focus for this project—seem to be the most friendly with one another both personally 
and professionally. The other four teachers seem to be close to the other teachers on an 
individual basis, but are not usually seen as a group during the day.  
 These teachers are separated in grade groups. On the school level, teachers are 
managed by Assistant Principals from K-2nd, 3rd-5th and 6th-8th; the 6th-8th grade group 
meets every Tuesday morning with their respective Assistant Principal and City Year 
staff. This group elected the Physical Education teacher as their grade group leader. This 
leader is the liaison between this group of teachers and the assistant and head principal. 
This group has a high level of freedom to plan field trips, new classroom management 
systems or academic performance intervention paperwork.  
 The five core subject teachers in this study interact differently from one another 
with their students. Teachers also interact differently depending on which students they 
are interacting with at the moment within the same classroom. Based on observations 
alone, it is too difficult to know which teachers students ‘like’ more than others; however, 
students seem to sit in their seats doing their work and listen to the Reading and Writing 
teachers most consistently. In the other three classrooms—Science, Social Studies and 
Math—several students will walk around the room daily or talking throughout the whole 
period. 
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 The middle school is on two schedules—one for 6th grade and the other for the 7th 
and 8th grades. The 6th grades have ninety-minute blocks with only three teachers—one 
for Science and Social Studies, one for Math and the last for both Reading and Writing. 
The 7th and 8th grade students have forty-five minute classes for Science, Social Studies, 
Reading and Writing and a ninety-minute block for Math.  
 The school hallways are monitored by a group of Non-Teaching Assistants, or 
NTA’s. NTA’s stand in the hallways during instruction time with keys to the locked 
bathrooms. They are supposed to stop into each classroom during each period to check 
how the students are behaving and if a teacher needs a helping hand. If a student is sent to 
the bathroom or water fountain during class, they unlock the bathroom and only allow a 
student to drink water if they have a hall pass. If a student walks out of class they either 
allow the student to calm before they send them back in or use their walkie-talkie to call 
downstairs to another NTA to pick up the student.  
 Students ignore NTA’s for the most part except when they want to use the 
bathroom, water fountain or have a quick distraction from class when an NTA walks into 
the room. Besides monitoring the bathrooms, NTA’s other biggest function is letting 
teachers know they have five minutes left of class and leading students from one 
classroom into another. See Appendices B, C, and D for sketches of the middle school 
classrooms and hallway where the observations were conducted. 
2. What are the whole school expectations of students?  
 School/Administration Level Policy 
 The following expectations are made clear and explained explicitly to students 
throughout the day. These codes are printed on large sheets of paper and hung around the 
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school. These expectations come from the whole school culture and every middle school 
teacher enforces these codes.  Codes 5 through 8 are particularly significant. 
Table 1 
Behavior Code System 
Code Expected Student Behavior 
Code 5 Hands Folded, Sitting Silently 
Code 6 Stand Up; Push in Chairs 
Code 7 Proceed Out of Classroom 
Code 8 Clean your Area 
 
As shown in Table 1, Codes 5 through 8 refer to behaviors students are expected to 
exhibit when the codes are given.  The most important of these codes is Code 5. Every 
eighth grade teacher uses this code; only one eighth grade teacher uses all codes on a 
consistent basis.  
 The administration does not allow students to eat during the day or in 
classrooms—there is no snack or break time for eighth grade from 8:30 am until 1:30 pm. 
Students are not allowed to use the bathroom or get a drink from the water fountain 
during the first twenty-five minutes of class and the last five minutes of class; bathrooms 
are kept locked unless a student is given a hall pass.  
 Students are expected to stand in line quietly in the hallway between classes. 
Early in the school year a student whistled while in line. The Assistant Principal made the 
students walk in line around the second floor four times until they were completely silent.  
 The administration expects teachers to send weekly lesson plans to their 
respective Assistant Principal by Sunday evening for review. Teachers are expected to be 
teaching the content on their lesson plans in case an Assistant Principal randomly 
observes a class period during the week. 
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 Teacher Level Policy 
 Teachers have also implemented a new classroom protocol throughout all of the 
middle school that did not exist in the beginning of this academic school year. Instead of 
students coming into the classroom talking and going to their seats they have to stand 
according to sex along the sides of the classroom until they are silent and then they are 
allowed to sit down in their assigned seat. Teachers use this time to give a brief overview 
of what they plan on teaching that day. Teachers also enforce the ‘No Eating’ policy 
within their classrooms. 
3. What are teacher expectations of students in their classroom? 
 The following observations are derived from the five core curricula teachers for a 
single eighth grade homeroom. While Science and Math have comparable expectations 
and class structure and Reading and Social Studies similarly, students must navigate 
many varied expectations throughout the day. These expectations originate from a 
mixture of both the school and individual teacher preference.   
 In Science class the teacher has listed on the board the following list of explicit 
expectations: “Be Respectful to Self and Others’, ‘Follow Directions the First Time 
Given’, ‘Come Prepared’ and ‘Give 100%’. There are many implicit expectations as well. 
One is to complete any class work not completed in class for homework and then turn it 
in without it being asked for the next day. Students who do not raise their hands will not 
be called on or recognized for their participation. Students are then marked on the Daily 
Report for calling out, which leads to many students wary of whom is being marked 
down for ‘bad’ behavior.  
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 In Math, students are implicitly expected to come into class and know the agenda 
and homework by looking at the sideboard, yet students forget almost every day that new 
information is written on the board. Group work is discouraged because the teacher does 
not ‘believe they can do it’; therefore, group work is used as a ‘reward’ sparingly. Many 
students want to participate, but they are marked on the Daily Reports for calling out. 
There are no immediate consequences for incomplete homework except low grades.   
 Social Studies and Reading are similar in that students sit in groups, but are to be 
quiet and listen to lecture every day. Students must also raise their hands to participate. 
The only explicit expectations, however, is the ‘Do Now’—an exercise that must be 
performed first when class begins in every class room in the city of Philadelphia—which 
is always the same, ‘No Talking’. Students are expected to copy down what is written on 
the board and follow along in the text, but the notes on the board are written during class 
many times leaving the students alone in groups with little instruction and little class 
work. Homework is written on the board every day, but never asked for the following 
day. 
 The Reading teacher expects students to be silent in class unless they raise their 
hands. Grades will be displayed in front of the whole class and a student can receive a 0 
for the day or on a quiz if they are repeatedly talking out of turn. Every student must also 
answer every question with a ‘5-Point Response’ beginning each sentence with ‘I think’, 
‘therefore’, ‘clearly’, ‘for instance’ and ‘furthermore’. This is an excellent tool for 
teaching to the PSSA test in March. The teacher lectures often about topics such as 
sportsmanship, confidence in public speaking, the importance of being accountable for 
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your actions; all valuable life lessons, but there are students in the eighth grade class 
reading on a 2nd grade level. 
 Writing class seems to be a space where students and the teacher work well in 
getting class work accomplished. Students are mostly silent in this class; teacher asks 
questions such as ‘Why are you talking?’ and ‘Are you going to do any work today?” in 
order to keep students on task. However, in the beginning of the year students were 
confused as to what to do with their complete homework just as in Social Studies and 
Science, although now the teacher explicitly tells students every day to put homework in 
the homework bin before they sit down. While the amount of homework students turn in 
does not seem to have increased this past marking period, students are aware of the 
classroom procedure because it is reiterated every day. 
 Conversely, teachers are expected by the administration to turn in lesson plans for 
the week; however, no one sits and monitors the content of classes frequently enough to 
hold teachers accountable to their lesson plans. If teachers are observed, there has been 
no visible change in lessons to address these views towards hidden lesson, behavior and 
academic grades. This leads students and the researcher to believe that these lessons are 
necessary, welcomed, and a tool for educating this eighth grade class. 
4.  How do Daily Reports and Monthly Calendars motivate student behavior in 
the classroom?  
 One day during Math class as the teacher was delivering their lesson, a few 
students began talking in the back of the room. The teacher stopped speaking abruptly 
and grabbed the clipboard with the Daily Reports. “Oh, no! She’s playing the ‘Circle 
Game’ again,” a student exclaimed to the researcher as the teacher began circling 
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furiously in the front of the room. When asked about this comment, the student responded 
that the teacher tries to mark as many circles on each Daily Report as they can; if you had 
the most circles, you lost. The student had made this system for tracking negative 
behavior into a game—each ‘infraction’ equals a judgment on a student’s behavior for 
the day.  
 Daily Reports are kept on a clipboard with Monthly Calendars. Throughout the 
day, students try and see what comments are circled on their report. These reports are 
kept secret from the student until they are handed out at the end of the day to be signed 
by a parent. Because of this secretive nature of Daily Reports, students are suspicious of 
whenever a teacher marks down anything on the clipboard.  
 Students will begin talking or get visibly frustrated by throwing their work on the 
floor or putting their heads down when a teacher begins circling Daily Reports. The break 
in instruction makes many students believe their report is being circled when in reality it 
may be another student’s report.  
 Based on observations, the comments that are circled by teachers most often are 
the following: 
• Calling Out 
• Talking 
• Following Directions 
• Out-of-Bounds 
 If a student is ‘calling out’ in class—not raising their hand or interrupting another 
student—they are usually trying to participate, but they are silenced and punished with 
the Daily Report for not raising their hands. During Science class the students were 
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learning about Continental Drift. The teacher was explaining how the continents have 
shifted three centimeters every year for the past hundred thousand years. One student 
called out that he did not believe the continents were once connected and wanted to 
explain his reasoning. The teacher responded, “Please don’t call out and we can talk 
about why you think that later, but for now follow along.” The student stopped doing 
their work in the class and sat with his head down for the rest of the period.  
 A student could be considered ‘Talking’ if they are talking with another student in 
class while the teacher is talking; the student may be asking for a pencil or talking about 
something unrelated to school. A student may have ‘Following Directions’ marked on 
their report when asked to complete an assignment they decide to eat in class instead; in 
reality this student may not have understood how to do the independent work, so they are 
procrastinating, or they are simply hungry. ‘Out-of-Bounds’ consists of a student either 
walking out of class, not coming to class when they are present in school, not sitting in 
their assigned seat or getting up out of their seat without permission. These student 
behaviors could all result in losing points on their class work grade. 
5.  How does student ‘negative’ behavior get factored into a student’s academic 
grade? 
 The Daily Report and Monthly Calendar system exists to track student behavior—
it is part of the classroom management system of the school. However, teachers blur this 
system into a student’s academic performance. For example, if a student does not sit 
quietly when a teacher is lecturing, a teacher may take points away from their daily class 
work grade, ultimately hurting their academic grade in a particular subject. The following 
phenomena occur in practice on a teacher-by-teacher basis and have not been 
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implemented as school-wide policy. They seemed to have originated from either the 
teacher’s preconceived perspectives on education or from the daily necessities in the 
classroom. 
 “You’re talking, that’s a 0 for the day. Stand up for the rest of the class.” The 
Reading teacher will then record a 0 for the students work on the whiteboard in front of 
the whole class. During Math class one student called out “I can’t see the board!” and the 
teacher responded with, “Stop calling out.” The teacher then circled ‘Temper Tantrum’ 
on the student’s Daily Report. On the other hand, when a student sits in Social Studies 
and does not copy down notes on the board, they do not receive points for the day. Their 
reports are circled for not ‘Following Directions’ and they are not prepared for their 
upcoming test.  
 Students are expected to be independent workers that can move from class-to-
class, understand what is expected of them and successfully accomplish their class work, 
homework and tests. One student asked if the Social Studies teacher ever collects all the 
homework he assigns. The teacher assigns homework every day, but never asks for the 
homework. Students cannot be independent without being taught how to become 
independent workers. Student expectations must also be met when reasonable. One 
student told their teacher, “You need to encourage us more.” This student was voicing his 
opinion that the teacher only reprimanded the students without ever ‘catching them when 
they were good.’ 
Results 
 This study produced two significant results.  The researcher originally intended to 
conduct semi-structured, qualitative interviews with the researcher’s key informant—the 
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field site’s guidance counselor—and the five core curricula teachers for a single eighth 
grade cohort. The goal of the interviews was to understand teachers’ understanding of 
their role in the classroom, their expectations of their students and their use of the 
panoptic Daily Reports/Monthly Calendar system.  Additionally, the researcher intended 
to conduct semi-structured qualitative interviews with five students. All interviews were 
to be recorded for transcription purposes. The goal of the student interviews was to 
understand how report card comments, Daily Reports and Monthly Calendars motivate 
students in the classroom. Consent and Assent forms were created according to the 
guidelines of the Institutional Review Board.  The interview protocols for teachers and 
students are results of this study and are included in Appendices E and F.  These 
interview protocols are informed by the literature and could be used by City Year, Inc. to 
build upon the research reported here. 
 Second, this study resulted in a set of recommendations for the researcher’s field 
site. The recommendations are informed by the findings of this study and are intended to 
help the school improve policy and classroom practice.  The recommendations are 
included in Chapter 5. 
Summary 
 These observations have illustrated how behavior misunderstandings occur 
between teachers and students due to the difference in explicit and implicit instruction. 
Students are also continuously monitored and tracked when they are caught acting out 
according to the school and teachers’ expectations through the use of Daily Reports and 
Monthly Calendars. These observations have resulted in the creation of two interview 
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protocols—one for teachers and one for students—that could be utilized in further 
understanding the motivation behind behavior and actions within the classroom.    
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Chapter 5 – Conclusions, Implications, and Recommendations 
Introduction 
 The intent of this study was to understand how teacher and student expectations 
inform behavior in the classroom that either hinders or helps instruction time. This was 
done through classroom observations with five different core curriculum teachers and a 
single eighth grade cohort of students. 
 These observations were guided by the following research questions:  
1. How is the school structured in terms of facilities, administration, staff, 
teachers and student body? 
2. What are the whole school expectations of students?  
3. What are teacher expectations of students in their classroom? 
4. How do Daily Reports and Monthly Calendars motivate student behavior in 
the classroom?  
5. How does student ‘negative’ behavior get factored into a student’s academic 
grade? 
Conclusions 
 Many behavior misunderstandings occur because of the difference between 
explicit and implicit instruction within the classroom. Teacher orientations lead teachers 
to develop certain expectations, which may include silence throughout a lecture. As 
Freire (1968) points out, conflict arises between teachers and students when students do 
not accept the role expected of them by teachers—to be ignorant, vessels to be filled with 
knowledge.  
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 In the case of the ‘doubting’ student in Science class, the teacher and student 
interaction illustrated a ‘behavior misunderstanding’ that was hindering genuine learning.  
Similar to Enseki’s (1979) classical teacher orientation, the teacher discouraged the 
student from stating their reasons for their contradicting beliefs. From the perspective of 
the student and Levin (1995), the student wanted to produce knowledge in order to learn 
about Continental Drift instead of being told what was right and wrong. This interaction 
was a negative interaction between teacher and student, which led to the student 
becoming disengaged from critically examining material. In order for the teacher to 
recapture the attention and curiosity of the student, the teacher needed to move towards 
Westerhof’s (1992) system of indirect instruction; this shift is a fluid movement from 
lecturing to validating a student’s feelings and thoughts to construct knowledge together. 
This does not have to occur all the time, but as a student suggests an alternative process 
the teacher should at least listen to their statement then continue teaching their lesson. 
 “If you talk, you get a 0 for the day” and “If you give effort, you get an A or B in 
this class.”  These are two statements that illustrate these teacher orientations. Another 
teacher stated, “I will give a 0 today for your class work if you do not go back to your 
assigned seat” as well as “I am going to give you full marks today for being in uniform.” 
These statements are reflections of how teachers enforce certain lessons and behaviors. 
These lessons—or Hidden Curriculum (Apple, 1990)—have become so important for 
teachers to reiterate to their students that they have taken up ‘space’ in academic grades. 
A student’s grade for Reading class can be determined by their behavior in class, not their 
reading proficiency. At this point, the Hidden Curriculum has become a Parallel 
Curriculum, or set of teacher-proscribed lessons that have superseded core curriculum 
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lessons. These observations illustrate the large amount of autonomy teachers have in their 
classrooms to interpret the educational experience to, and with, their students. 
 The findings, results and conclusions of this research illustrate the importance of 
understanding how a multitude of expectations on students and the multiplicity of diverse 
students in classrooms can influence instruction time. According to Foucault (1977), 
panoptic systems such as factoring in misbehavior—such as Daily Reports—into 
academic grades and tracking negative behavior is a means to impose and coerce a 
‘multiplicity of individuals’ within a classroom to behave in a way that suits the needs of 
educators, not students. This type of coercion makes meeting the diverse needs of 
students difficult. Educators must be aware of how students have many demands placed 
on them throughout the day; they are learning how to navigate these demands while 
learning academic coursework that may be irrelevant from their lives outside of school, 
esoteric or highly complex.  
 These findings and conclusions align with Yeager and Sommer’s (2007) research 
that demonstrates how interactions change depending on context. Teacher orientation and 
expectations can frame these interactions to allow for productive and efficient learning in 
the classroom. Ultimately, effective teacher leadership in the classroom will teach 
students ‘how to behave’ without losing instructional time.  
Implications 
 This research has led to several implications for the various actors involved in 
education. First, new teachers need to be aware of their preferred teaching styles before 
they have their own classroom. During their education, teachers should have a space for 
self-reflection in order to understand how they view their purpose as an educator, how 
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they view children and the values they will instill upon a future generation of citizenry. 
 Second, when new management comes into authority in a school and begins to 
implement new whole school culture, conflict and confusion could potentially arise. The 
new management team needs to have an in-depth understanding of how the current 
systems in place work for administrators, teachers and students to consider how a new 
system would impact the school community. Management could pilot their new systems 
in a single classroom first in order see the results and consequences of their program. 
 Third, teaching orientations are another variable to consider inside classrooms 
that influence learning. Future researchers have to take these into consideration when 
doing research within a classroom just as socioeconomic, linguistic patterns and learning 
disabilities affect how teachers teach and students learn. 
 Fourth, and finally, a behavior or class management system is necessary to have 
in place in order to approach negative behavior. However, these systems cannot and 
should not only address a symptom, but the cause. Education reform needs to reevaluate 
what the public education system looks like and approach students holistically. Daily 
Reports and Monthly Calendars, for example, do an excellent job of allowing parents to 
know how their child acted during the school day, but does not address why a student is 
out of their seat or trying to participate without raising their hand. Does the student not 
understand the material? Are they confused by how the teacher is teaching? Do they not 
have the proper school supplies? Are they hungry? Did their mother just have a newborn 
baby and the student cannot sleep at night due to the crying? This understanding of why a 
student is not actively engaged in the class would be more important to address than 
circling a symptom of the real behavior on a Daily Report.  
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Recommendations for the Field Site 
 After observing this single cohort of students and five core curricula teachers for 
seven months, the following recommendations are being suggested to the school 
administration and teaching staff in order to improve the quality of instruction time and 
decrease behavior misunderstandings. 
1. Switch Students to a Different Teacher Following Homeroom   
Homeroom is a space in school where both the teacher’s and the school’s 
expectations converge. Students find homeroom difficult; they realize they have to sit 
through another day of class and have many rules and demands placed upon them at 8:30 
in the morning. Students see the homeroom teacher as the ‘bad guy’ because they write 
down names of students who are late or out of uniform and they ask for signed Daily 
Reports from the night before. Students then have to sit through the Assistant Principal 
coming into the classroom to take hoodies or other jackets that students are still wearing 
and pull students out to call home if they do not have a tie or blazer. Students have their 
homeroom teacher’s class immediately after homeroom. To allow students to calm down, 
students should have another class with a different teacher immediately after homeroom. 
2. Allow More Time Between Classes  
‘First 25, Last 5’ is known as the time where students cannot go to the bathroom 
(they are locked) or water fountain. Students are also not allowed to eat or drink in the 
classrooms. They are marked on their Daily Report for “Eating in Class without 
Permission” or “Not Following Directions” if they do. There is no space between classes 
for bathroom breaks or water. As growing children, students are often hungry throughout 
the day. If there were a three-minute space between each class for students to eat a snack 
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and use the facilities, students would be focused more on their work and less on their full 
bladders or empty stomachs. Teachers would also have less to circle on Daily Reports.  
3. Encourage Group Work 
In several classes, students are not allowed to sit together or work in groups; 
group work is viewed by teachers as a reward and something students are incapable of 
doing. In several classes, students are seated in groups of tables, but the teacher primarily 
lectures students expecting them to sit silently. Group work should be encouraged; 
according to the Digital Arts teacher at the field site, peers can be the best motivator to 
get other students involved with the work because peers can explain a concept in a 
different way than a teacher. Groups also give students the feeling of autonomy, decision-
making and a sense of power over their own learning.  
4. Hold Students Accountable for Homework and Create a Uniform System for 
Assigning and Collecting Homework 
Students are assigned homework frequently; homework and class work grades 
factor into a large amount of student report card grades. Homework also solidifies what a 
student learned during the day. However, students are not held accountable for their 
homework immediately. They need to be praised or reprimanded for each assignment 
until homework is conceptualized as a part of school that is necessary; students should be 
aware of their homework more often than at report card distribution. There also needs to 
be a uniform system to assign and collect homework. In the Writing class, time is 
factored into the daily schedule to write down homework—it is not left up to the student 
to do so or mentioned as an aside. Students should have to turn in homework before they 
even take their seat the next day. A reward for doing homework could be a homework 
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incentive program—if a student completes ten homework assignments their name is 
entered into a raffle to win a dress down day or one free night from homework. 
According to Bryan and Burstein (2004) students may complete more homework by 
simply having an agenda book to copy down homework throughout the day. This would 
be a small monetary investment for middle school students with large rates of 
‘educational’ return. 
5. Observe Teachers More Frequently 
As mentioned above, teachers will spend many classes lecturing students about 
topics that are not in their lesson plans or part of their subject. Teachers need to be held 
accountable by frequent observations from administrators to check if they are teaching 
students the necessary material they need to know to move on to more complicated 
course work. Life lessons are valuable and school is a space for students to have certain 
values instilled upon them, but there should be a balance between life lessons and 
curriculum. Currently, teachers email their weekly lesson plans to the Assistant Principal. 
This lesson includes the content-specific lessons, but not the ‘life lessons’ teachers use 
instruction time to explain. The Assistant Principal will observe a classroom often; 
however, multiple times per week may be more appropriate.  
Recommendations for Future Research 
 Future research would include utilizing the interview protocols for both teachers 
and students over a larger population than originally intended. Specifically, a future 
researcher with either City Year, Inc. or at the field site would interview all middle 
school teachers and five students from each of the nine, 6th through 8th grade homerooms. 
Interviews would also be conducted with the Guidance Counselor, Principal and 
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Assistant Principals, and finally, a knowledgeable person at the private company that 
owns the field site about expectations of administrators, teachers and students. The 
researcher would use the interview protocols designed by this study in order to 
understand the necessity of a behavior management system and the link of teacher 
expectations, student behavior and a child’s academic performance. 
 The methodology utilized in this study could be applied to examining ‘high-
performing’—schools with few behavior problems, effective teachers, high attendance 
and high academic course performance—middle schools in the Greater Philadelphia 
Region. Using this knowledge, a researcher or organization could understand which class 
management models or which factors such as curriculum design and teacher training 
work efficiently and productively in delivering quality instruction. This study could 
ultimately be built upon by examining all schools within either the City Year, Inc. 
network or School District of Philadelphia to compare and contrast effective school 
culture. 
Summary 
 The purpose of this chapter was not to make teachers and school-wide 
expectations seem unreasonable or detrimental to students, but to illustrate how explicit 
versus implicit expectations and instruction can be harmful to effective learning. When 
learning is occurring in the classroom teachers and students can enjoy the process of 
education. The abovementioned recommendations are for the benefits of the 
administration, teachers and students in order to make the school environment more 
enjoyable and productive. The importance of understanding teacher and student behavior 
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is imperative for educators to take into consideration when entering into a formal 
education environment. 
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Appendix A 
 The following list is the possible comments a teacher may circle on negative 
behaviors exhibited by students throughout the school day. The teacher is able to then 
assign a qualitative comment on the overall student behavior for the day. 
 
Absent 
Academic Dishonesty 
Calling Out 
Computer and Internet Abuse 
Disrespectful to Adults 
Disrespectful to Peers 
Destruction/theft of personal property 
Destruction/theft of school property 
Eating in Class without permission 
Following Directions 
Fighting (physical/verbal) 
Gambling 
Gang colors 
Graffiti 
Inappropriate gestures 
Incomplete class work 
Incomplete homework 
Late to class 
Name Calling 
No uniform 
Out of Bounds (left classroom w/o permission/cut class) 
Profanity 
Reckless Endangerment 
Simple Assault (hitting/horse play) 
Sleeping 
Talking 
Temper Tantrum 
Unprepared for school (no books, pencils, homework) 
**No Daily Report-Returned 
 
Distinguished = 0 Infractions 
Proficient = 1-2 Infractions 
Needs Improvement = 4-5 Infractions 
Unsatisfactory = 6+ Infractions 
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Appendix B 
Second Floor Hallway and Reading Classroom 
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Appendix C 
Science and Social Studies Classrooms 
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Appendix D 
Math and Writing Classrooms 
 
 
 
Appendix E 
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Teacher Interview Protocol 
1. What do you believe is your purpose as an educator? 
2. What are your expectations for your students? 
3. Which teaching techniques do you find to be most effective for delivering the 
material you teach?  [E.g., Slideshows, videos, lecture, group-guided work, etc.] 
4. Which student behaviors do you find most aggravating as an educator? 
5. Which student behaviors do you find most welcomed as an educator? 
6. Do you factor students’ behavior from Daily Reports/Monthly Calendars into 
their effort grade? Academic grade? How? 
7. What do you mark students down for most often on the Daily Reports/Monthly 
Calendars? Why do you believe students exhibit those behaviors in your 
classroom? 
8. What do you do in the classroom that affects student behavior either positively or 
negatively?  
9. What are the most important skills (they can be academic or life skills) that you 
want your students to learn? 
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Student Interview Protocol 
1. What are your expectations for the teacher in the classroom?   
2. How should they teach? 
3. Do you accomplish more class work when you work alone or in groups?  
4. How does a teacher marking your Daily Report make you feel?  
5. Does your Daily Report make you behave differently in the classroom?    
6. Does your Daily Report influence how you learn? 
7. What are your thoughts about the new classroom protocol?  
a. What do you think about standing up until you are quiet and then sitting 
down?  
b. What do you think about having to stand to do your work if you are talking? 
8. What do you think about Lunch Detention? 
9. If behavior is not part of your academic grade, is it important in the classroom?  
10. How do you react when a teacher yells in front of the whole class?  
11. If you could change one thing about your school, what would it be? 
12. Which teachers are your favorites? Why? 
13. Which teachers are your least favorites? Why? 
14. What is your favorite subject? Why? 
15. How do NTA’s and Climate Specialists affect your class time? 
 
